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        The study aimed at investigating the possibility of developing the pragmatic fluency of 

Yemeni English majors through the application of a proposed instructional program on 

conversational implicatures. The study followed the pre-/post-test, control/experimental 

group design, with quantitative and qualitative data collection and analysis. The participants 

consisted of 44 randomly selected third-level students (male and female), Department of 

English, Faculty of Education, Sana’a University. The control group only received the regular 

instruction; whereas, the experimental group received additional instruction through the 

proposed program. The data collection instruments of this study consisted of the following: 

(a) a language background questionnaire, (b) a pre-/post-test of implicature and pragmatic 

fluency, and (c) a satisfaction questionnaire. The program was administered over the first 

semester of the academic year 2014/2015. The results revealed statistically significant 

differences between the mean scores of the two groups in the post-test, in comparison to the 

pre-test; in favor of the experimental group. Therefore, the effectiveness of the proposed 

program was confirmed. Responses to the satisfaction questionnaire indicated high level of 

satisfaction. The study recommends paying more attention to the pragmatic aspects, both in 

EFL classroom instruction and research.  

Keywords: Pragmatic Fluency, Conversational Implicature, EFL Majors, Instructional 

Program, Effect of Instruction, Satisfaction Questionnaire.  
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